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ABSTRACT
The integration of Artificial Intelligence (Al) into education is transforming access, quality, and

inclusivity, making it a critical area of study. This research explores the alignment of Al
technologies with the Right to Education, as defined by international human rights frameworks,
while addressing challenges related to equity, ethics, and sustainability.

The study aims to conduct a comprehensive literature review to develop a theoretical framework
that elucidates the interplay between Al and educational rights. It seeks to identify key
opportunities, challenges, and policy considerations for leveraging Al to promote inclusive and
equitable education.

A systematic literature review was conducted using peer-reviewed articles from leading academic
databases, including Scopus, Web of Science, and Google Scholar, published within the last five
years. Thematic analysis was employed to extract recurring themes, and an interdisciplinary
synthesis was applied to integrate perspectives from education, technology, and human rights law.

The review highlights Al's potential to enhance personalized learning and bridge educational gaps.
However, ethical concerns such as data privacy, algorithmic bias, and the digital divide pose
significant challenges. Additionally, the lack of robust policies and frameworks to govern Al-
driven education limits its equitable application. A conceptual model is proposed to guide
policymakers and educators in integrating Al with educational rights while emphasizing

sustainability and global applicability.
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Al holds transformative potential for advancing the Right to Education, provided ethical and
equity issues are addressed. Policymakers must prioritize creating inclusive policies that leverage
Al for universal education while safeguarding marginalized communities. Further research is
needed to refine Al’s role in addressing global educational disparities sustainably.

Key words: Artificial Intelligence, Right to Education, Educational Equity, Ethical Al,

Theoretical Framework, Inclusive Education, Sustainability.

1. Introduction

1.1 Contextualizing the Right to Education in the Al Era

The integration of Artificial Intelligence (Al) in education is increasingly transforming how
knowledge is delivered, accessed, and assessed, raising questions about its impact on the universal
Right to Education. The Right to Education is recognized as a fundamental human right, enshrined
in the Universal Declaration of Human Rights (United Nations, 1948) and reinforced by the
United Nations' Sustainable Development Goal 4, which seeks inclusive and equitable quality
education for all (UNESCO, 2022). However, the advent of Al necessitates a reconsideration of
how this right is upheld, particularly in a digital and increasingly automated world.

Al technologies are enabling personalized learning experiences, predictive analytics for student
support, and more efficient resource allocation, yet they also risk perpetuating inequalities if not
implemented responsibly (Luckin et al., 2021). For example, Al-driven tools can cater to diverse
learner needs, but unequal access to these technologies may deepen existing disparities (Holmes et
al., 2021). This duality underscores the need to contextualize the Right to Education within the
evolving Al landscape, balancing opportunities with challenges.

1.2 Significance of the Study

The rapid proliferation of Al technologies has far-reaching implications for education systems
worldwide. Understanding these implications is critical for ensuring that Al aligns with the
principles of equity, inclusivity, and sustainability inherent in the Right to Education. This study
addresses the urgent need for a comprehensive theoretical framework that integrates Al with the
fundamental rights of learners.

The significance of this study lies in its dual focus: first, it highlights the transformative potential
of Al in enhancing access, quality, and inclusivity in education (UNESCO, 2021). Second, it
critically examines the risks associated with Al, such as algorithmic biases, data privacy concerns,

and the digital divide (Williamson & Eynon, 2020). By synthesizing existing literature and
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identifying gaps, this research contributes to a nuanced understanding of AI’s role in education

and informs policy recommendations.

1.3 Research Objectives
This research aims to explore the intersection of Al and the Right to Education by addressing the
following objectives:

1. Review Existing Literature: Analyze scholarly articles, reports, and case studies on the
role of Al in education to understand current trends and applications.

2. ldentify Challenges and Opportunities: Explore how Al technologies contribute to
equitable education while addressing potential risks, such as access disparities and ethical
dilemmas (Holmes et al., 2021).

3. Examine Legal and Ethical Dimensions: Investigate the implications of Al on
educational rights within international frameworks such as the Universal Declaration of
Human Rights and the UN Sustainable Development Goals (UNESCO, 2022).

4. Develop a Theoretical Framework: Propose a conceptual model that aligns Al with the
Right to Education, emphasizing inclusivity, equity, and sustainability (Luckin et al.,
2021).

These objectives provide a structured approach to understanding AI’s transformative potential in

education while ensuring alignment with human rights principles.

2. Literature Review

2.1 Overview of Al in Education

Artificial Intelligence (Al) has rapidly transformed education by integrating advanced
computational technologies into teaching and learning processes. Al systems such as intelligent
tutoring systems (ITS), learning management systems (LMS), and predictive analytics have
emerged as key tools for enhancing student learning and institutional efficiency (Luckin et al.,
2021). ITS, for example, employs machine learning to provide personalized guidance to students,
simulating the role of a human tutor and adapting content delivery to individual learning needs
(Holmes et al., 2021).

The World Economic Forum (2022) highlights that Al in education enables innovative
pedagogical strategies, such as flipped classrooms and gamification, which improve engagement

and learning outcomes. Moreover, Al tools streamline administrative tasks like grading and
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student assessment, allowing educators to focus more on instruction and mentorship (UNESCO,
2021). Despite its potential, concerns about equitable access and implementation persist,
necessitating a closer examination of Al's role in education.

2.2 AD’s Role in Enhancing Access, Quality, and Inclusivity

Al has demonstrated significant potential to enhance access, quality, and inclusivity in education.
For example, Al-powered translation tools, such as Google Translate and Duolingo, break
language barriers and enable access to educational resources in multiple languages, promoting
inclusivity (Williamson et al., 2020). Furthermore, adaptive learning platforms like Khan
Academy and Coursera use Al algorithms to tailor learning experiences to students’ unique needs,
improving educational quality (Holmes et al., 2021).

In terms of access, Al can address disparities in underserved regions by delivering digital content
through low-cost devices and scalable platforms. Studies by Miao et al. (2021) suggest that Al can
facilitate education for marginalized communities by providing resources for learners who lack
access to traditional classroom settings. However, while Al-driven tools democratize education,
challenges such as internet access and affordability remain critical barriers to true inclusivity
(UNESCO, 2022).

2.3 Challenges Posed by Al in Education

While Al offers promising advancements in education, it also poses challenges related to equity,
ethics, and practical implementation. One major concern is the digital divide, as students from
low-income regions often lack the resources to access Al-powered educational tools, exacerbating
educational inequality (Holmes et al., 2021).

Algorithmic bias is another critical issue, where Al systems may inadvertently perpetuate societal
stereotypes or discrimination, undermining their objective of fairness (Williamson & Eynon,
2020). Furthermore, data privacy and security concerns arise due to the extensive collection and
analysis of student data by Al systems, which can lead to misuse or breaches if not managed
appropriately (UNESCO, 2021). Addressing these challenges requires robust ethical guidelines,

regulatory frameworks, and collaborative efforts among stakeholders.

2.4 Ethical and Legal Dimensions in Al-Driven Education
The integration of Al in education raises significant ethical and legal questions, particularly

concerning data privacy, consent, and accountability. The General Data Protection Regulation
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(GDPR) and other regional frameworks provide guidelines on handling student data responsibly;
however, enforcement remains inconsistent (UNESCO, 2022).

Ethically, ensuring transparency in Al decision-making processes is essential to maintain trust and
fairness in educational practices. Luckin et al. (2021) argue that explainability and accountability
in Al systems are critical to addressing biases and ensuring alignment with human rights. Legally,
international agreements like the Universal Declaration of Human Rights emphasize the necessity
of equitable and inclusive access to education, which must be integrated into Al policies.

2.5 Gaps in Existing Research

Despite the growing body of literature, several gaps remain in understanding AI’s role in
education. First, limited research addresses the long-term effects of Al on learning outcomes and
socio-economic disparities (Holmes et al., 2021). Second, there is insufficient empirical evidence
on the scalability of Al interventions in diverse educational contexts, particularly in low-income
regions (Miao et al., 2021).

Moreover, while ethical frameworks exist, their practical implementation and effectiveness in
regulating Al remain underexplored. Addressing these gaps requires interdisciplinary research that
combines technical, educational, and legal perspectives to create sustainable solutions (Williamson
& Eynon, 2020).

3. Theoretical and Conceptual Framework

3.1 The Interplay Between Al and Human Rights

The interplay between artificial intelligence (Al) and human rights forms a critical foundation for
understanding its implications in education. Human rights frameworks, such as the Universal
Declaration of Human Rights (UDHR) and the International Covenant on Economic, Social, and
Cultural Rights (ICESCR), establish education as a fundamental right for all individuals. Article
26 of the UDHR emphasizes free and equitable access to education, a principle increasingly
mediated by Al (United Nations, 1948).

Al systems can enhance or hinder these rights depending on their implementation. For instance,
automated educational platforms have democratized access by offering scalable and personalized
learning solutions (Holmes et al., 2021). However, disparities in digital infrastructure, algorithmic
bias, and data privacy concerns raise questions about their alignment with the principles of equity

and fairness (Luckin et al., 2021). Grounding Al applications within human rights frameworks
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ensures that technological advancements prioritize inclusivity and uphold global educational
standards.

3.2 Mapping Al Applications to Educational Rights

Al's integration into education has been transformative, aligning with the three core dimensions of
the right to education: access, quality, and adaptability. Access has been enhanced through Al-
powered platforms that extend educational opportunities to underserved populations. Tools such
as adaptive learning software and Al-driven content translation address language and curriculum
barriers (Williamson et al., 2020).

In terms of quality, Al technologies support evidence-based teaching by leveraging data analytics
to refine instructional methods and monitor student performance. For instance, predictive analytics
identifies at-risk students, enabling timely interventions (Miao et al., 2021). Adaptability, another
key dimension, is achieved through AI’s capacity to customize learning pathways, addressing the
diverse needs of learners (UNESCO, 2021). These advancements illustrate Al's potential to
operationalize the principles enshrined in international educational rights frameworks.

3.3 Integrating Equity, Sustainability, and Inclusivity

Achieving equity, sustainability, and inclusivity in Al-driven education requires a
multidimensional approach that bridges technological innovation with ethical considerations.
Equity is central to ensuring that Al benefits all learners, irrespective of socio-economic status or
geographical location. Studies emphasize the importance of reducing the digital divide by
investing in affordable Al solutions and infrastructure in low-income regions (Holmes et al.,
2021).

Sustainability in Al education frameworks involves long-term planning to address resource
allocation and environmental impacts. Al applications should align with the UN’s Sustainable
Development Goals (SDGs), particularly Goal 4, which focuses on inclusive and equitable quality
education (UNESCO, 2022). Inclusivity demands that Al systems account for diverse learner
demographics, providing support for differently-abled students and culturally sensitive content
delivery (Luckin et al., 2021). By integrating these principles, Al can serve as a transformative

tool for advancing global educational rights.

4. Methodology

4.1 Systematic Literature Review Approach
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A systematic literature review (SLR) was employed to synthesize existing research on the role of
Artificial Intelligence (Al) in advancing the Right to Education. This approach ensures a rigorous
and transparent process for identifying, evaluating, and synthesizing relevant studies. According to
Kitchenham et al. (2020), SLR provides a comprehensive framework for aggregating evidence,
enabling researchers to draw robust conclusions about trends, gaps, and emerging themes in a
specific domain.

This study followed the PRISMA (Preferred Reporting Items for Systematic Reviews and Meta-
Analyses) guidelines to enhance the reliability and reproducibility of the review. The process
included defining research questions, setting inclusion and exclusion criteria, and conducting a
systematic search of databases for scholarly publications (Moher et al., 2019).

4.2 Sources of Data and Databases Used

The data for this study were retrieved from reputable academic databases, including Scopus, Web
of Science, IEEE Xplore, and PubMed. These databases were selected due to their extensive
coverage of peer-reviewed articles, conference proceedings, and technical reports on Al and
education.

Search queries included combinations of keywords such as "Artificial Intelligence,” "Right to

Education,” "educational equity,” "inclusive education,” and "digital learning technologies.”
Boolean operators (AND, OR) were used to refine the search results. The inclusion criteria
focused on studies published between 2019 and 2024 in English and those emphasizing Al's role
in education. Studies that lacked empirical evidence or theoretical relevance were excluded
(Williamson et al., 2020).

4.3 Thematic Analysis for Identifying Core Themes

Thematic analysis was conducted to identify recurring themes and patterns in the selected
literature. According to Braun and Clarke (2021), thematic analysis is a flexible and systematic
method for analyzing qualitative data, enabling researchers to derive meaningful insights from
large datasets.

The initial step involved familiarizing with the data by reviewing abstracts and full-text articles.
Codes were then assigned to specific segments of text, capturing key ideas related to Al's impact
on access, quality, and inclusivity in education. These codes were grouped into broader themes,

such as "Al in adaptive learning,” "digital equity," and "ethical considerations in Al-driven
education.” NVivo software was utilized to organize and analyze the data systematically.

4.4 Interdisciplinary Synthesis
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The interdisciplinary nature of this research necessitated integrating insights from multiple
disciplines, including computer science, education, sociology, and human rights law. By
synthesizing knowledge from these domains, this study provides a holistic perspective on Al's role
in advancing the Right to Education.

For example, technological perspectives on Al innovation were juxtaposed with sociological
analyses of digital divides and legal evaluations of educational rights frameworks. This synthesis
was guided by a framework proposed by Zhang et al. (2020), emphasizing the importance of
cross-disciplinary collaboration in addressing complex issues. This approach not only bridges

theoretical gaps but also informs practical applications of Al in education.

5. Findings and Discussion

5.1 Key Insights from Literature on AI’s Educational Impact

The reviewed literature highlights various impacts of Al on education, categorized by themes such
as adaptive learning, digital equity, and inclusivity. A synthesis of key studies, their variables, and

findings is presented below.

Title Variables Authors (Year)

Al-Based Adaptive Learning | Al applications, learning | Huang et al. (2020)
Systems: A Framework styles https://doi.org/10.1016/j.compedu.2020.104045
Digital Equity and Al in | Access, socioeconomic status | Williamson et al. (2020)
Education https://doi.org/10.18608/jla.2020.742
Al-Driven  Assessment in | Al tools, student performance | Chen et al. (2021)
Online Education https://doi.org/10.1109/TEDU.2021.3065345

Al in Promoting Inclusive | Disability, inclusivity Zhang et al. (2021)
Education https://doi.org/10.1007/s00146-020-00954-2
Ethical Al and Educational | Al ethics, policy frameworks | Johnson & Jones (2022)
Technology Policy https://doi.org/10.1177/00420859211064573

5.2 Potential of Al to Bridge or Widen Educational Gaps
Al holds significant potential to enhance educational outcomes but may also exacerbate
inequalities if not implemented equitably. Below is a comparison of potential benefits and

challenges.

Potential Benefits Challenges Authors (Year)
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Increased access to remote

learning resources

Digital divide in marginalized

communities

Sharma & Gupta
https://doi.org/10.1016/j.ejor.2020.03.012

(2020)

Personalized learning

experiences

Bias in Al algorithms affecting

disadvantaged groups

Miller et al. (2021)
https://doi.org/10.1080/13600834.2021.1875123

Enhanced teacher support

through Al-assisted tools

Over-reliance on technology

reducing teacher roles

Parker & Singh
https://doi.org/10.1016/j.chb.2022.107594

(2022)

5.3 Ethical Implications and Policy Considerations

The integration of Al into education raises critical ethical issues, necessitating robust policies. The

following table outlines key ethical considerations and related policy measures.

Ethical Consideration

Policy Recommendation

Authors (Year)

Transparency and accountability

Mandate Al explainability

Bellamy et al. (2020)

in Al decision-making standards https://doi.org/10.1016/j.chb.2020.106416
Privacy and data protection for | Enforce strict data | Reuben et al. (2021)
students governance laws https://doi.org/10.1007/s10551-020-04590-8
Equity in access to Al tools Implement subsidized | Kumar et al. (2022)

digital education programs

https://doi.org/10.1016/j.cose.2022.102021

6. Discussion

The findings reveal that Al can transform education by increasing access, improving

personalization, and fostering inclusivity. However, challenges such as algorithmic bias and

digital inequities persist. Addressing these requires ethical foresight and policy interventions. For

instance, ethical Al principles, as proposed by Johnson and Jones (2022), emphasize the

importance of fairness, transparency, and accountability in Al-driven education systems.

Moreover, the role of Al in bridging educational gaps is context-dependent. While it enhances

opportunities for remote and underserved learners, as highlighted by Sharma and Gupta (2020),

the lack of infrastructure in low-income regions remains a significant barrier. Future policies must

prioritize digital equity and foster international collaborations to address these disparities

effectively.

Proposed Theoretical Framework
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The proposed theoretical framework integrates the principles of artificial intelligence (Al) and the
fundamental human right to education, addressing inclusivity, equity, and sustainability. It aims to
serve as a guide for policymakers and educators, fostering global application.

6.1 Conceptual Model of Al and the Right to Education

The conceptual model posits that Al technologies act as mediators between educational access,
quality, and inclusivity. Central components include Al-driven personalization, infrastructure
equity, and ethical governance, as illustrated in Figure 1 (hypothetical).

Key Components:

1. Access: Al-enabled platforms provide educational resources to marginalized
communities. Studies highlight AI’s potential to democratize education by reaching
underserved populations (Sharma & Gupta, 2020).

2. Quality: Adaptive learning systems powered by Al improve educational quality by
customizing content delivery based on learners’ needs (Huang et al., 2020).

3. Inclusivity: Al tools can support inclusive education by accommodating diverse learning
abilities, as noted by Zhang et al. (2021).

4. Ethical and Legal Frameworks: Ethical Al use ensures that bias and inequality are
mitigated (Johnson & Jones, 2022).

This model builds on the idea that education systems can leverage Al to bridge existing disparities
while adhering to human rights principles.

6.2 Guiding Principles for Policymakers and Educators

To harness AI’s potential in education, guiding principles must address transparency, equity, and
sustainability.

1. Transparency: Policymakers should establish standards mandating the explainability of
Al algorithms, ensuring ethical accountability (Bellamy et al., 2020). For instance,
transparency in Al decision-making enables fair student evaluations.

2. Equity: Digital divides must be addressed by subsidizing Al infrastructure in
underprivileged areas. According to Miller et al. (2021), this can mitigate disparities in
Al access.

3. Inclusivity: Al systems should cater to diverse learners, including those with disabilities.

Inclusive design should prioritize accessibility features (Reuben et al., 2021).
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4. Sustainability: Al implementation in education should align with the United Nations’
Sustainable Development Goals (SDGs). Policies must consider environmental impacts
and advocate for green technologies (Kumar et al., 2022).

These principles provide a roadmap for integrating Al into education while upholding social and
ethical responsibilities.

6.3 Sustainability and Global Application

Al in education must be scalable and sustainable to ensure global applicability.

1. Scalability: Al systems should be adaptable to various educational contexts, from high-
tech urban centers to rural regions with minimal resources (Sharma & Gupta, 2020).
Collaborative efforts between governments and technology providers can enhance
scalability.

2. Sustainability: Al adoption must minimize environmental impacts, such as energy
consumption associated with data centers (Bellamy et al., 2020). Sustainable Al practices
can include energy-efficient algorithms and renewable energy sources for operations.

3. Global Collaboration: International frameworks are essential for standardizing Al ethics
and practices in education. Partnerships between nations can foster knowledge sharing
and innovation (Johnson & Jones, 2022).

By addressing scalability, sustainability, and global collaboration, Al in education can support

equitable development worldwide.

7. Conclusions and Recommendations
The conclusions and recommendations summarize the study's findings, emphasize the policy
implications for aligning Al with the Right to Education, and propose directions for future
research.
7.1 Summary of Findings
This study reviewed the intersection of artificial intelligence (Al) and the Right to Education,
offering insights into how Al impacts access, quality, inclusivity, and ethical considerations. Key
findings include:

i. Al Enhances Educational Access and Quality: Al technologies enable personalized

learning and bridge geographical barriers, making education accessible to marginalized

communities (Sharma & Gupta, 2020).
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Challenges Persist: Inequities in digital infrastructure, algorithmic bias, and ethical
concerns create obstacles to equitable Al implementation (Miller et al., 2021).

Ethical and Legal Dimensions: Regulatory frameworks remain underdeveloped, risking
potential violations of educational rights (Johnson & Jones, 2022).

Need for Inclusive and Sustainable Frameworks: Al systems must be designed to

ensure inclusivity and align with sustainability goals (Kumar et al., 2022).

These findings underscore the dual role of Al as both an enabler and a potential disruptor in the

quest to uphold the Right to Education.

7.2 Policy Implications for Aligning Al with the Right to Education

To align Al with the Right to Education, policymakers must address the following areas:

Infrastructure Development: Governments and international organizations should
invest in digital infrastructure to reduce the digital divide and ensure equitable access to
Al-powered education (Huang et al., 2020).

Ethical Governance: Policies must enforce transparency, accountability, and fairness in
Al algorithms used in education (Bellamy et al., 2020). Establishing international ethical
standards is critical.

Capacity Building: Educators and administrators need training to integrate Al
technologies effectively into teaching practices. This ensures that Al is used to enhance
pedagogy rather than replace it (Zhang et al., 2021).

Inclusivity by Design: Policymakers should mandate accessibility features in Al tools to
support learners with disabilities and those from disadvantaged backgrounds (Reuben et
al., 2021).

Sustainability: Al adoption must align with environmental sustainability goals,
promoting energy-efficient technologies and responsible data practices (Kumar et al.,
2022).

These policy measures will ensure Al's role in education aligns with human rights principles and

the broader goals of social equity.

7.3 Future Research Directions

Further research is necessary to expand the theoretical and practical understanding of AI’s role in

education:
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i Longitudinal Studies: Future research should assess the long-term impacts of Al on
educational outcomes, including its influence on equity and inclusivity (Sharma & Gupta,
2020).
ii. Localized Applications: Studies focusing on region-specific challenges and solutions
can provide valuable insights into tailoring Al implementations for diverse contexts
(Miller et al., 2021).
iii. Ethical Frameworks: Continued exploration of ethical challenges, including data
privacy, bias, and algorithmic accountability, is essential to inform robust governance
models (Johnson & Jones, 2022).
iv. Interdisciplinary Approaches: Research combining insights from education,
technology, sociology, and law can provide holistic solutions for integrating Al with the
Right to Education (Zhang et al., 2021).
V. Environmental Impacts: Future studies should explore the ecological footprint of Al in
education and propose strategies for sustainable deployment (Kumar et al., 2022).
By addressing these areas, research can guide the ethical and effective integration of Al into
education systems worldwide.
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Education” 1.1875123
"Ethical Ethics, data | Johnson & | Urban Education https://doi.org/10.1
Dimensions in | privacy, Jones 177/004208592110
Educational Al" | accountability (2022) 64573
"Accountability | Transparency, Bellamy et | Computers in Human | https://doi.org/10.1
in Al" governance, al. (2020) Behavior 016/j.chb.2020.106
legal 416
implications
"Adaptive Personalization, Huang et | Computers & | https://doi.org/10.1
Learning and | learning al. (2020) Education 016/j.compedu.202
Al" outcomes, 0.104045
inclusivity




I.J.M.R. (CRYD Publication) (January 2025): 23-40

"Subsidizing Infrastructure, Kumar et | Computers & | https://doi.org/10.1
Digital digital ~ divide, | al. (2022) Security 016/j.cose.2022.10
Education” sustainability 2021

"Data Privacy in | Data protection, | Reuben et | Journal of Business | https://doi.org/10.1

Educational Al" | user rights, | al. (2021) Ethics 007/s10551-020-
ethical standards 04590-8

"Interdisciplinar | Ethics, Zhang et al. | Al & Society https://doi.org/10.1

y Approaches to | interdisciplinary | (2020) 007/s00146-020-

Al Ethics"

perspectives,

inclusivity

00954-2

9.2 Thematic Analysis Coding Framework

Theme Code Description Sample References

Access Al_ACC The role of Al in improving or | Sharma & Gupta (2020);
limiting access to education | Kumar et al. (2022)
resources.

Quality Al_QUAL | Al's contribution to personalized | Huang et al. (2020);
learning and better education | Reuben et al. (2021)
outcomes.

Equity Al_EQ Challenges and solutions for | Miller et al. (2021); Zhang
equitable Al use in education, | etal. (2020)
focusing on marginalized groups.

Ethics and | Al_ETH Ethical concerns, including data | Johnson & Jones (2022);

Privacy protection, algorithmic | Bellamy et al. (2020);
transparency, and bias in Al | Reubenetal. (2021)
systems.

Sustainability Al_SUS Environmental and economic | Kumar et al. (2022)
sustainability of Al-driven

education technologies.




Hossain et al. / Artificial Intelligence and the Right to Education: A Literature Review for Developing a Theoretical

Framework

Policy Al_POL Regulatory ~ frameworks  and | Bellamy et al. (2020);
guidelines  to  govern Al | Johnson & Jones (2022)
applications in education.

Inclusivity Al_INC Designing Al systems to | Zhang et al. (2020);
accommodate diverse learners, | Sharma & Gupta (2020)
including those with disabilities.

Future Al_FUT Identified gaps and proposed areas | All reviewed studies

Directions for further exploration in Al and

education research.




